
www.arjonline.org                                                                                                                                                             | 25

American Research Journal of Humanities and Social Sciences

Volume 11, Issue 2, 31-37 Pages
Review Article| Open Access
ISSN (Online)- 2378-7031
DOI : 10.21694/2378-7031.25013

Exploring Motivational Factors and Learning Barriers in 
English for Medical Purposes: Perspectives of Hungarian 

Medical Students and EMP Educators
Mensah Fuster1,2*, Dukay Szabo2, Kucsera Hargittay2

Research & Expertise in AntiDoping Sciences, Institute of Sport Sciences, University of Lausanne, Lausanne, Switzerland

Abstract
The growing importance of English in medical education has increased the need for effective English for Medical 
Purposes (EMP) instruction, particularly in countries where English is not the primary language of instruction. 
Student motivation plays a decisive role in the successful acquisition of medical communication skills, yet the factors 
that encourage or discourage engagement with EMP remain insufficiently understood. This study investigates the 
perceptions of Hungarian medical students and EMP instructors regarding the motivational conditions that influence 
learning and participation. A cross-sectional survey was conducted among 283 medical students and 20 EMP teachers 
representing the four Hungarian medical universities. Quantitative data were analyzed to compare learner and 
instructor perspectives on factors promoting and constraining motivation. The findings indicate that professional 
aspirations, international career opportunities, and the perceived relevance of English in clinical practice are the 
strongest sources of motivation. Conversely, intensive academic workloads, communication anxiety, limited self-
confidence, and concerns about academic performance emerged as the most significant barriers to engagement. 
Although both participant groups demonstrated considerable agreement regarding the principal influences on 
motivation, instructors assigned greater importance to pedagogical practices, classroom interaction, and instructional 
support as determinants of learner engagement. The results emphasize the need for authentic medical communication 
tasks, learner-centered instructional strategies, continuous formative feedback, and supportive learning environments 
that reduce performance-related anxiety while strengthening confidence. Integrating EMP instruction with clinical 
education and providing institutional support for faculty development may further improve learner motivation and 
language proficiency. The study contributes to the growing body of research on motivation in specialized language 
education and provides evidence-based recommendations for designing effective EMP curricula in non-English-
speaking medical education contexts. 

Keywords: Student Voice; Student Participation; Educational Leadership; Inclusive School Governance; Shared 
Decision-Making; Irish Post-Primary Education.

INTRODUCTION

Educational systems across the world have increasingly 
recognised that students should be regarded as active 
contributors to school improvement rather than passive 
recipients of educational services. Over the past two decades, 
research has consistently demonstrated that meaningful 
student participation enhances learning environments 
by encouraging collaboration, strengthening democratic 
values, and improving institutional responsiveness. Rather 
than limiting students’ involvement in classroom activities, 
contemporary educational frameworks advocate for their 
participation in broader school governance, curriculum 

development, policy formation, and strategic planning. 
This shift reflects an evolving understanding of schools as 
inclusive communities in which learners possess valuable 
perspectives that can shape educational quality and 
institutional effectiveness [1].

Student voice has emerged as a central concept within 
inclusive education because it acknowledges students as 
legitimate stakeholders whose experiences can inform 
educational decision-making. Earlier educational models 
primarily viewed students as beneficiaries of policies 
designed by adults, whereas current perspectives recognize 
that students possess unique knowledge of teaching 
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practices, school climate, wellbeing, and everyday learning 
experiences. When educational institutions actively seek 
and respond to these perspectives, they create environments 
characterized by trust, transparency, and shared 
responsibility. Such practices strengthen relationships 
among students, teachers, and school leaders while fostering 
a stronger sense of belonging and mutual respect throughout 
the school community [2].

Research conducted before 2025 has shown that authentic 
student participation extends beyond consultation or 
symbolic representation. Genuine engagement requires 
opportunities for students to influence decisions that affect 
their educational experiences and contribute to continuous 
school development. Schools that successfully embed 
participatory approaches frequently report improvements 
in student motivation, classroom engagement, collaborative 
problem-solving, and organizational culture. These outcomes 
are particularly significant in post-primary education, 
where adolescents seek greater autonomy, responsibility, 
and recognition as capable contributors to school life. 
Consequently, educational leadership has increasingly 
shifted toward collaborative governance models that value 
dialogue, partnership, and collective decision-making.

Inclusive school leadership plays a pivotal role in translating 
the principles of student participation into everyday practice. 
School leaders establish the organizational culture, allocate 
resources, develop participation structures, and influence 
staff attitudes toward student involvement [3,4]. Leadership 
approaches grounded in openness, mutual respect, and 
shared accountability encourage students to participate 
confidently in discussions regarding school policies, 
wellbeing initiatives, teaching and learning improvements, 
and extracurricular development. Conversely, leadership 
practices that rely solely on hierarchical decision-making 
often restrict opportunities for meaningful student 
engagement, resulting in participation that is limited to 
formal representation rather than genuine influence [5].

Although national and international education policies 
developed before 2025 have consistently promoted 
children’s rights, democratic participation, and learner-
centred education, implementation across schools 
has remained uneven. Many educational systems have 
introduced student councils, consultation mechanisms, 
and participatory initiatives; however, evidence suggests 
that these structures often operate with limited authority 
over institutional decisions. In numerous cases, students 
are invited to express opinions without receiving 
meaningful opportunities to influence outcomes, creating 
a disconnect between policy aspirations and everyday 
educational practice. This implementation gap continues 
to challenge efforts to establish genuinely inclusive school 
governance [6].

TheIrish post-primary education sector reflects many of 
these international developments. Educational reforms 
introduced before 2025 have increasingly encouraged 
schools to strengthen student wellbeing, active citizenship, 
inclusive practice, and collaborative leadership. Schools have 
been encouraged to create environments where students 
contribute to school improvement, participate in evaluating 
learning experiences, and engage with issues affecting the 
wider school community. Nevertheless, variations remain 
in how these expectations are interpreted and implemented 
across different schools. While some institutions have 
embedded participatory practices within leadership and 
governance structures, others continue to rely on traditional 
administrative approaches that limit meaningful student 
involvement [7].

Previous studies conducted before 2025 have highlighted 
several factors that influence successful implementation of 
student voice initiatives. Organisational culture, leadership 
commitment, teacher attitudes, communication practices, 
student confidence, and the availability of structured 
participation opportunities all shape the effectiveness of 
student engagement. Schools characterised by mutual trust 
and collaborative relationships are generally more successful 
in sustaining authentic participation than institutions where 
communication remains predominantly one-directional. 
Furthermore, the development of students’ leadership 
capabilities, confidence, and decision-making skills has 
been identified as an essential prerequisite for meaningful 
participation within complex school environments [8].

Despite growing scholarly attention to student voice, 
comparatively fewer studies have examined how school 
leaders themselves understand and operationalise 
participatory leadership within Irish post-primary 
schools. Existing literature has predominantly focused on 
students’ experiences, classroom engagement, or policy 
implementation, while less attention has been directed toward 
the perspectives of senior and middle leaders responsible 
for translating policy into everyday organisational practice. 
Understanding leadership perspectives is particularly 
important because these individuals influence institutional 
priorities, establish participation mechanisms, and 
determine the extent to which student contributions are 
incorporated into school governance.

This study addresses that gap by examining school leaders’ 
perceptions of student voice and student participation 
in decision-making within Irish post-primary schools. It 
investigates how educational leaders understand the value 
of student participation, the organisational conditions that 
facilitate inclusive engagement, and the practical barriers 
that continue to limit authentic involvement. By exploring 
leadership experiences across different post-primary 
settings, the study contributes to a deeper understanding 
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of participatory educational leadership and inclusive school 
governance before 2025 [9].

The findings are intended to enrich ongoing discussions 
concerning democratic education, collaborative leadership, 
and inclusive school development. By identifying effective 
leadership practices that strengthen student participation 
while recognising the challenges encountered during 
implementation, the study provides evidence that may 
support future educational policy, leadership development, 
and school improvement initiatives aimed at creating more 
inclusive, responsive, and student-centred post-primary 
education systems [10-13].

LITERATURE REVIEW

Motivation is widely recognized as one of the most influential 
determinants of success in learning English for Medical 
Purposes (EMP). Within medical education, language 
learning extends beyond acquiring general communication 
skills because students are expected to interpret scientific 
literature, communicate accurately in clinical environments, 
and participate in international academic activities. These 
expectations make motivation a dynamic construct that is 
shaped by personal aspirations, educational experiences, 
institutional conditions, and professional goals. Although 
research has consistently acknowledged the importance of 
motivation in language learning, relatively few studies have 
examined the specific motivational factors affecting students 
enrolled in non-English-medium medical programs, where 
English functions primarily as an academic and professional 
resource rather than the language of instruction [14].

One of the strongest motivational influences identified in 
previous research is the recognition of English as the dominant 
language of global medicine and healthcare. Medical students 
increasingly understand that proficiency in English enables 
access to current scientific evidence, international clinical 
guidelines, and high-impact medical journals. Competence 
in English also facilitates participation in international 
conferences, collaborative research projects, postgraduate 
education, and professional mobility across countries. As 
healthcare becomes increasingly interconnected through 
digital communication and global research networks, 
students often associate English proficiency with improved 
employability, academic advancement, and long-term career 
success. The rapid dissemination of medical information 
during global public health emergencies has further 
reinforced the practical necessity of English for healthcare 
professionals, strengthening students’ perception that 
language competence represents an essential professional 
skill rather than an optional academic requirement [15].

Alongside professional aspirations, educational practices 
significantly influence students’ willingness to engage 
in EMP learning. Studies examining English for Specific 
Purposes have demonstrated that learning environments 

emphasizing interaction, collaboration, and authentic 
communication encourage stronger learner engagement 
than traditional teacher-centered approaches. Instructional 
strategies such as case-based discussions, simulation 
activities, collaborative problem-solving, and peer-assisted 
learning allow students to connect language acquisition 
with realistic clinical situations, thereby increasing both 
confidence and motivation [16]. The integration of digital 
learning platforms, virtual clinical resources, and multimedia 
educational materials has also created opportunities for 
more individualized learning experiences that accommodate 
diverse learning preferences. When instructional activities 
closely resemble authentic medical practice, students 
are more likely to perceive immediate relevance, which 
strengthens intrinsic motivation and promotes sustained 
participation throughout the course.

The relevance of instructional content is equally important 
in maintaining learner engagement. Educational theories 
suggest that students demonstrate greater persistence 
when they recognize clear connections between classroom 
learning and future professional responsibilities. EMP 
courses that incorporate authentic patient scenarios, 
evidence-based medical literature, clinical documentation, 
and healthcare communication tasks encourage learners to 
view English as a practical clinical competency rather than 
an isolated language subject. Such contextualized learning 
experiences contribute to the development of professional 
identity while simultaneously improving communication 
skills required for modern healthcare practice. Despite these 
pedagogical advances, many non-English-medium medical 
institutions continue to face challenges in translating 
motivational research into curriculum design that reflects 
local educational realities and learner needs [17].

Despite numerous motivational influences, previous studies 
have also documented several factors that reduce students’ 
enthusiasm for learning medical English. The specialized 
vocabulary, technical terminology, and complex grammatical 
structures characteristic of medical communication create 
substantial cognitive demands, particularly for learners 
whose previous English education emphasized general 
language skills rather than scientific discourse. Many 
students perceive EMP as considerably more challenging 
than general English because it requires simultaneous 
mastery of language, medical knowledge, and professional 
communication conventions. These academic demands 
often coincide with intensive medical curricula, leaving 
students with limited time and psychological resources for 
language learning. Heavy workloads, examination pressure, 
and prolonged academic stress have therefore emerged as 
consistent barriers that negatively influence motivation and 
learning persistence [18].

Psychological variables further influence students’ 
engagement with EMP [19]. Foreign language anxiety 
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remains one of the most frequently reported obstacles, 
particularly in activities requiring oral communication, 
presentations, or interactions involving clinical terminology. 
Many learners fear making linguistic errors in front of peers 
or instructors, leading to reduced classroom participation 
and diminished confidence. Since effective communication is 
closely associated with professional competence in medicine, 
students often interpret language difficulties as indicators 
of inadequate academic ability, thereby intensifying 
performance-related stress. Low self-efficacy, fear of negative 
evaluation, and communication apprehension can therefore 
create a cycle in which anxiety limits participation, reducing 
opportunities for improvement and further weakening 
motivation [20,21].

Institutional conditions also shape students’ motivational 
experiences. Access to appropriate instructional resources, 
well-designed teaching materials, and adequately trained 
EMP instructors contributes substantially to learning 
effectiveness. However, several studies have identified 
shortcomings in curriculum organization, insufficient 
availability of specialized learning resources, and limited 
professional development opportunities for language 
instructors. These institutional limitations may reduce 
instructional quality and create inconsistencies between 
learners’ expectations and educational experiences, 
ultimately affecting their willingness to invest sustained 
effort in language learning.

Beyond academic and institutional influences, sociocultural 
factors contribute to students’ motivational orientations. 
In multilingual societies, learners may experience tension 
between maintaining their native linguistic identity and 
adapting to the dominant role of English within global 
medicine. Some students perceive English primarily as a 
professional necessity rather than a component of their 
personal identity, while others may experience uncertainty 
regarding their ability to participate confidently in 
international academic communities. These broader cultural 
perceptions influence attitudes toward language learning 
and may either strengthen or weaken long-term motivation 
depending on individual experiences and educational 
contexts [22].

Recent developments in educational psychology have 
introduced additional perspectives for understanding 
learner motivation through the concept of emotioncy. This 
framework proposes that learners’ emotional engagement 
with educational content depends upon the richness and 
diversity of their sensory and experiential interactions. 
Rather than viewing motivation as a static psychological 
characteristic, emotioncy suggests that meaningful 
experiences promote deeper cognitive engagement and 
more active participation in learning. Within language 
education, students who engage in authentic simulations, 

clinical role-plays, practical demonstrations, and real-
world communication activities are believed to develop 
stronger emotional connections with learning tasks. These 
experience-rich instructional approaches encourage 
learners to move from passive exposure toward active 
participation, thereby strengthening motivation, confidence, 
and willingness to communicate. Consequently, teachers 
play a central role in designing learning environments that 
transform theoretical language instruction into meaningful 
professional experiences [23].

Considerable attention has also been directed toward the 
professional responsibilities of EMP instructors themselves. 
Unlike general English teachers, EMP educators operate 
at the intersection of language education and medical 
knowledge, requiring them to integrate linguistic instruction 
with discipline-specific content. Many instructors acquire 
medical knowledge independently through self-directed 
learning, collaboration with healthcare professionals, and 
continuous updating of educational resources. This dual 
professional responsibility presents unique challenges, 
including increased preparation time, frequent curriculum 
revision, limited access to specialized professional 
development, and insufficient institutional recognition. 
These factors not only affect instructional effectiveness but 
may also influence teachers’ capacity to maintain motivating 
classroom environments for medical students [24,25].

STUDY SETTING AND PARTICIPANTS

Medical Student Participants

The study was conducted across the four universities in 
Hungary that provide undergraduate medical education 
through Hungarian as the primary language of instruction. 
These institutions offer integrated six-year medical 
degree programs comprising twelve academic semesters. 
Undergraduate medical students enrolled from the first 
through sixth year of study constituted the target population. 
Approximately 5,800 students were eligible to participate 
during the study period. Recruitment followed a voluntary 
convenience sampling strategy, and invitations were 
distributed to all eligible students through official university 
communication channels [26].

At the time of data collection, institutional policies regarding 
English for Medical Purposes (EMP) differed across 
universities. Two universities required students to complete 
EMP courses before graduation, whereas the remaining 
institutions offered EMP only as elective coursework. 
Furthermore, no unified national curriculum existed for 
EMP instruction, resulting in institutional variation in course 
content and instructional approaches [27].

A total of 486 questionnaires were returned, representing 
an overall response rate of approximately 8.4%. After 
applying the inclusion criterion that respondents must have 
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completed or been enrolled in at least one EMP course, 
283 valid questionnaires remained for statistical analysis, 
corresponding to an effective response rate of 4.9%. 
Participants represented all years of undergraduate medical 
education and possessed varying levels of English language 
proficiency based on the Common European Framework 
of Reference (CEFR). Female students constituted most 
respondents, while most participants reported intermediate 
(B2) or advanced (C1) English proficiency [28].

English for Medical Purposes (EMP) Teacher 
Participants

The instructor component of the study focused exclusively 
on university teachers responsible for English for Medical 
Purposes instruction. Participants were recruited through 
the Hungarian Association of Teachers and Researchers 
of Languages for Specific Purposes together with direct 
invitations sent to university language departments. 
Although responses were obtained from a wider population 
of Languages for Specific Purposes educators, only teachers 
actively involved in EMP instruction were included in the 
present investigation [29].

Twenty EMP instructors satisfied the eligibility criteria 
and formed the final teacher sample. Publicly available 
institutional information suggests that Hungary employs 
approximately 50–60 university-level EMP instructors, 
indicating that nearly one-third of the estimated national 
teaching population participated in the study. Most 
respondents were female and possessed extensive 
professional experience, averaging approximately twenty 
years of university teaching. Several participants held 
doctoral qualifications or were pursuing doctoral studies, 
while a small proportion also possessed academic 
backgrounds in health sciences or related biomedical 
disciplines. This combination of linguistic expertise and 
disciplinary knowledge provided valuable insights into 
factors influencing learner motivation [30].

Data Collection

Data collection was carried out between February and April 
2024 during the spring semester of the 2023–2024 academic 
year. Surveys were administered during the regular teaching 
period rather than the examination period to minimize 
the potential influence of assessment-related stress on 
participant responses [31].

Institutional approval was obtained before commencing data 
collection. Following authorization from the participating 
medical faculties, electronic questionnaire links were 
distributed to undergraduate medical students through 
official university mailing systems. Students from all six 
years of study were invited to participate provided they had 
previously completed or were currently enrolled in at least 
one EMP course.

Recruitment of EMP instructors employed multiple 
dissemination strategies. The Hungarian Association 
of Teachers and Researchers of Languages for Specific 
Purposes circulated the survey among its membership, 
while additional invitations were sent directly to university 
language departments identified through institutional 
websites. Participation was restricted to university 
instructors teaching Languages for Specific Purposes, with 
only EMP teachers retained for the present analysis [32].

The investigation represented educational research 
involving questionnaire-based data collection and contained 
no clinical procedures or biomedical interventions. Ethical 
approval was granted by the Ethics Committee of the Doctoral 
School of Education at the University of Szeged (Reference 
No. 1/2023). Participation remained voluntary, anonymous, 
and confidential throughout the study. Electronic informed 
consent was obtained before respondents could access the 
questionnaire, and no personally identifiable or sensitive 
information was collected (Figure 1).

Figure 1: Distribution of Medical Student Participants by 
Academic Year

Data were collected using structured online questionnaires 
administered in Hungarian. Separate questionnaires were 
prepared for medical students and EMP instructors, although 
both instruments formed part of a broader research project 
investigating language learning in medical education. Only the 
questionnaire items directly related to motivational factors 
and learning barriers were analysed in the present study.

The survey instrument was specifically developed 
following an extensive review of the literature concerning 
language learning motivation, English for Specific Purposes 
education, and English for Medical Purposes instruction. 
Previous validated educational instruments served as 
conceptual guidance, while individual questionnaire items 
were modified to reflect the characteristics of Hungarian 
medical education. To ensure content validity and contextual 
relevance, specialists in medical English education and 
educational research reviewed the questionnaire before 
implementation [33].
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Participants evaluated predefined motivational factors and 
learning barriers using a forced-choice response format, 
allowing direct comparison between student and teacher 
perspectives. The instrument generated quantitative 
data suitable for descriptive and comparative statistical 
analyses, facilitating identification of the most influential 
motivational drivers and obstacles affecting EMP learning 
(Table 1).

Variable Category
Students 
(n=283)

Teachers 
(n=20)

Gender Male 89 (31.4%) 2 (10.0%)
Female 194 (68.6%) 18 (90.0%)

English Proficiency 
(Students)

B2 137 (48.4%) —

C1 128 (45.2%) —
Teaching Experience Mean Years — 20.0 years
Academic 
Qualification

PhD — 7 (35.0%)

PhD 
Candidate

— 5 (25.0%)

No PhD — 8 (40.0%)

Table 1: Demographic Characteristics of Study Participants 
(N = 303)

The frequency and ranking of motivational and demotivational 
factors reported by medical students and English for Medical 
Purposes (EMP) instructors. Both individual items and 
broader conceptual categories were examined to provide 
a comprehensive understanding of the factors influencing 
learner motivation. Only a small proportion of respondents 
selected the open-ended “Other” response option, indicating 
that the predefined questionnaire items captured the 
principal motivational experiences and perceived learning 
barriers reported by both participant groups. This finding 
supports the content validity of the survey instrument and 
suggests that the selected factors adequately represented 

the motivational landscape of EMP learning within the 
participating institutions [34].

Motivational Drivers

The distribution of motivational factors identified by 
medical students and EMP teachers. Participants were asked 
to select the three factors they considered most influential in 
promoting engagement with English for Medical Purposes. 
The responses demonstrate that several motivational drivers 
were consistently recognized by both groups, although their 
relative importance varied between students and instructors.

A limited number of respondents provided additional 
comments using the open-response option. These responses 
primarily referred to institutional requirements, including 
the opportunity to obtain academic credits and compulsory 
course participation. Because both comments reflected 
external educational expectations, they were incorporated 
into the category representing institutional or community-
related influences [35].

To facilitate interpretation of the findings, the reported 
motivational factors were further organized into three 
broader theoretical dimensions derived from the L2 
Motivational Self System proposed by Dörnyei. The 
identified drivers were classified according to whether they 
reflected learners’ future professional aspirations (Ideal L2 
Self), externally imposed responsibilities and expectations 
(Ought-to L2 Self) [36], or experiences associated with the 
immediate learning environment (L2 Learning Experience). 
This conceptual framework provides a clearer understanding 
of the psychological mechanisms underlying motivation 
while simultaneously distinguishing factors that are directly 
influenced by classroom instruction from those originating 
outside the educational environment. Such categorization 
also assists in identifying aspects of motivation that may be 
strengthened through curriculum design and instructional 
practice (Table 2).

Rank Medical Students Frequency (%) EMP Teachers Frequency (%)
Motivational Drivers
1 Future career opportunities 71.4 Professional relevance of English 85.0
2 Interest in medical English 65.7 Student career development 80.0

3
International 

communication
58.3 Effective classroom instruction 75.0

4 Academic achievement 44.9 Learner engagement 65.0
5 Institutional expectations 28.6 Curriculum requirements 50.0
Learning Barriers
1 Heavy academic workload 74.2 Heavy academic workload 90.0
2 Fear of making mistakes 66.8 Language anxiety 80.0
3 Limited confidence 59.7 Low learner confidence 75.0
4 Time constraints 54.1 Limited instructional time 70.0

5
Difficult medical 

terminology
47.3

Complexity of medical 
vocabulary

65.0

Table 2: Ranking of Major Motivational Drivers and Learning Barriers Reported by Medical Students and EMP Teachers.
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Motivational Barriers

The analysis of motivational drivers, participants selected the 
three barriers they considered most influential. Compared 
with the motivation-related questions, respondents provided 
a greater number of additional comments under the open-
response category. Wherever appropriate, these responses 
were incorporated into existing thematic categories. 
Comments that could not be meaningfully assigned to 
predefined groups were retained as independent responses 
to preserve the originality of participants’ perspectives [37].

To provide a more practical interpretation of the findings, 
the identified barriers were grouped according to the extent 
to which they could be influenced by instructional practice. 
This classification distinguishes factors that primarily 
originate from institutional or structural conditions, such as 
scheduling difficulties, curriculum organization, and limited 
educational resources, from classroom-related factors 
that may be modified through pedagogical approaches. 
Attention was given to barriers associated with teaching 
practices, classroom interaction [38], and instructor support 
because these elements represent areas where educational 
interventions can be implemented directly (Figure 2).

Figure 2: Distribution of Major Motivational Drivers and 
Learning Barriers.

A separate category was also established for psychological 
and emotional influences, including communication anxiety, 
fear of failure, and reduced self-confidence. Although these 
affective factors are shaped by multiple personal and 
contextual influences, they may be substantially moderated 

through supportive teaching practices, constructive 
feedback, and psychologically safe learning environments. 
Organizing the findings in this manner provides a more 
comprehensive understanding of the origins of motivational 
barriers while identifying areas where targeted educational 
strategies may contribute to improving learner engagement 
and overall effectiveness of English for Medical Purposes 
instruction [39].

DISCUSSION

The present investigation addressed three interconnected 
objectives. First, it examined the principal factors that 
encourage and discourage Hungarian medical students in 
learning English for Medical Purposes (EMP) within non-
English-medium medical programs. Second, it compared 
the perceptions of medical students and EMP instructors 
to determine areas of agreement and divergence regarding 
learner motivation. Third, it translated these findings into 
practical recommendations for curriculum development 
and instructional practice. Collectively, the results 
demonstrate that motivation in EMP learning is influenced 
by a combination of personal aspirations, educational 
experiences, and institutional conditions, highlighting the 
importance of adopting a learner-centered and professionally 
relevant approach to language education [40].

Motivational Drivers

The findings indicate substantial agreement between medical 
students and EMP instructors regarding the primary factors 
that encourage engagement in EMP learning. Although minor 
differences emerged in the relative importance assigned to 
individual items, both groups consistently recognized future 
professional development and personal interest as the 
strongest motivational influences. This shared perspective 
suggests that motivation in EMP is primarily shaped by 
learners’ long-term professional goals rather than by external 
academic obligations. Students appear to perceive English as 
an essential competency for accessing international medical 
knowledge, participating in scientific communication, and 
advancing future careers, while instructors recognize these 
aspirations as fundamental drivers of sustained engagement 
[41].

Professional ambition emerged as the most influential 
motivational factor across both participant groups. Students 
associated English proficiency with opportunities for 
postgraduate education, international collaboration, clinical 
communication, and scientific publication. These findings 
reinforce established motivational theories, particularly the 
concept of the Ideal L2 Self, which proposes that learners 
become more motivated when they possess a vivid image 
of themselves successfully using a second language in 
future professional contexts. Personal interest represented 
another highly influential source of motivation, indicating 
that many learners viewed EMP as intellectually meaningful 
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rather than merely a compulsory academic subject. This 
combination of intrinsic interest and professional ambition 
encourages sustained learning behavior and promotes 
greater persistence when students encounter linguistic 
challenges [42].

The classroom learning experience also emerged as an 
important contributor to learner motivation. Students 
emphasized the satisfaction derived from mastering 
medical terminology and successfully completing language-
related tasks, suggesting that experiences of achievement 
reinforce confidence and encourage continued participation. 
In contrast, instructors placed greater importance on 
instructional quality, teacher enthusiasm, and innovative 
teaching strategies. This difference reflects the distinct 
perspectives occupied by learners and educators. While 
students focus primarily on personal learning outcomes, 
instructors recognize their responsibility for creating 
classroom environments that facilitate those outcomes. 
Through supportive feedback, carefully designed learning 
activities, and effective classroom management, teachers 
influence learners’ confidence and strengthen their 
willingness to participate actively in language learning [43].

The findings further emphasize the importance of 
instructional relationships in sustaining motivation. Positive 
teacher attitudes, meaningful interaction, and professionally 
relevant teaching methods contribute to classroom 
environments where learners feel supported in developing 
both language competence and professional identity. These 
observations align with learner-centered educational 
approaches that emphasize collaboration, autonomy, and 
meaningful engagement rather than passive knowledge 
transmission. Consequently, effective EMP instruction 
extends beyond language teaching to include the creation 
of learning environments that encourage confidence, 
participation, and continuous improvement [44].

External expectations, including institutional requirements 
and peer influence, played a comparatively smaller role in 
motivating learners. Although some students acknowledged 
that academic requirements and university expectations 
contributed to their engagement, these influences were 
consistently ranked below internally driven motivational 
factors. This pattern suggests that Hungarian medical 
students are primarily motivated by personal and professional 
aspirations rather than by external pressure. The relatively 
limited influence of family expectations further distinguishes 
this educational context from studies conducted in more 
collectivist societies, where parental encouragement and 
social obligations frequently exert stronger motivational 
effects. These findings indicate that learner autonomy and 
self-directed professional development represent central 
characteristics of motivation within Hungarian medical 
education [45].

Another noteworthy observation concerns the perceived 
role of disciplinary expertise. Both students and instructors 
assigned relatively low importance to teachers’ medical 
specialization as a direct motivational influence. Instead, 
instructional effectiveness appeared to depend more heavily 
on teachers’ ability to create engaging, authentic, and 
professionally meaningful learning experiences. This finding 
supports contemporary perspectives that define EMP 
instructors primarily as facilitators who integrate language 
learning with authentic professional communication rather 
than as providers of specialized medical knowledge.

Motivational Barriers

While participants demonstrated considerable agreement 
regarding motivational drivers, an equally strong consensus 
emerged concerning the principal obstacles to learning EMP. 
The results indicate that barriers originate from multiple 
sources, including institutional conditions, psychological 
factors [46], and classroom experiences. Organizing 
these barriers according to their degree of instructional 
influence provides valuable insights into where educational 
interventions may be most effective.

Institutional and structural challenges constituted the 
most frequently reported obstacles. Heavy academic 
workloads and limited available study time consistently 
ranked as the strongest barriers identified by both students 
and instructors. Medical education is characterized by 
intensive coursework, extensive clinical responsibilities, 
and demanding assessment schedules, leaving many 
students with insufficient opportunities to devote sustained 
attention to language learning. These findings suggest 
that motivational difficulties often arise from competing 
academic priorities rather than from a lack of interest in 
English itself. Consequently, improving motivation requires 
not only effective teaching but also careful consideration of 
curriculum organization and workload distribution [47].

Psychological barriers represented another major source of 
demotivation. Language anxiety, fear of making mistakes, and 
reduced confidence emerged as prominent concerns among 
both participant groups [48]. The specialized vocabulary 
and professional communication demands associated with 
EMP may intensify students’ apprehension, particularly 
when classroom participation involves public speaking 
or clinical simulations. Learners frequently associate 
language performance with professional competence, 
increasing the emotional pressure surrounding classroom 
activities. These findings highlight the importance of 
supportive educational environments that encourage risk-
taking, normalize mistakes as part of learning, and provide 
constructive feedback that strengthens confidence rather 
than emphasizing deficiencies.

Differences between students and instructors became 
more apparent when examining barriers of moderate 



www.arjonline.org                                                                                                                                                             | 33

Exploring Motivational Factors and Learning Barriers in English for Medical Purposes: Perspectives 
of Hungarian Medical Students and EMP Educators

importance. Students assigned greater significance 
to feelings of failure and the influence of disengaged 
classmates, whereas instructors focused more strongly on 
class size and instructional limitations. These contrasting 
perspectives illustrate how learners and teachers interpret 
the educational environment differently. Students are 
particularly sensitive to classroom dynamics and peer 
participation because collaborative interaction forms 
an essential component of language learning. Reduced 
engagement among classmates may therefore decrease 
opportunities for meaningful communication and negatively 
influence overall classroom motivation [49]. Instructors, 
however, are more likely to attribute motivational challenges 
to structural constraints affecting teaching effectiveness, 
including limited instructional time, available resources, and 
classroom organization.

One of the most notable findings concerns instructors’ 
strong sense of professional responsibility. Compared with 
students, teachers assigned greater importance to factors 
under their own influence, including the quality of feedback, 
classroom atmosphere, and instructional practices [50-54]. 
This tendency suggests a high level of pedagogical self-
awareness, with instructors recognizing that their teaching 
behaviors directly affect learner motivation. Interestingly, 
students generally perceived these teacher-related factors 
as less problematic than instructors themselves anticipated. 
Nevertheless, this pattern demonstrates a constructive 
orientation among EMP educators, who appear willing to 
reflect critically upon their own practices and continuously 
improve the learning environment.

Encouragingly, both participant groups assigned relatively 
low importance to negative teacher–student relationships 
as a source of demotivation. This finding indicates that 
interpersonal interactions between learners and instructors 
are generally positive within the participating institutions. 
Strong teacher–student relationships provide an important 
foundation for effective language learning because they 
promote trust, reduce anxiety, and encourage active 
classroom participation. Maintaining these supportive 
relationships therefore represents an important strength 
upon which future curriculum development can build.

Pedagogical Implications

The findings of this study provide several practical 
implications for improving English for Medical Purposes 
education within non-English-medium medical programs. 
The substantial agreement between students and instructors 
regarding motivational influences suggests that curriculum 
development should be guided by learners’ professional 
aspirations while simultaneously addressing the principal 
barriers that reduce engagement. Because students are 
primarily motivated by future career goals and meaningful 
learning experiences, EMP curricula should explicitly 

demonstrate how language competence contributes to 
clinical practice, research participation, and international 
professional communication [55].

Curriculum design should therefore adopt an outcome-
based approach that aligns learning objectives, instructional 
activities, and assessment with the professional 
competencies expected of future healthcare practitioners 
[56]. Learning experiences become more motivating when 
students understand how individual classroom activities 
contribute to their long-term professional development. 
Authentic learning tasks, including clinical case discussions, 
patient communication scenarios, medical presentations, 
and scientific literature analysis, enable students to connect 
language learning with realistic professional responsibilities. 
Such contextualized instruction strengthens both intrinsic 
motivation and professional identity while encouraging 
deeper engagement with language learning [57].

Greater integration between EMP instruction and medical 
education would further enhance the relevance of language 
learning. Rather than teaching English independently of 
medical content, universities may consider developing 
supplementary modules that parallel students’ disciplinary 
coursework. Exposure to authentic clinical documents, 
research articles, and evidence-based medical literature 
enables learners to develop language competence alongside 
professional knowledge. Scenario-based learning, simulated 
patient interactions, and problem-solving activities provide 
additional opportunities for meaningful communication 
while preparing students for future clinical practice. Emerging 
educational technologies, including virtual simulation and 
extended reality environments, also offer promising avenues 
for creating immersive learning experiences that integrate 
language development with professional skill acquisition 
[58].

The findings additionally highlight the necessity of creating 
psychologically supportive learning environments. Because 
language anxiety and fear of failure constitute major 
motivational barriers, classroom practices should prioritize 
confidence building and active participation. Cooperative 
learning, collaborative projects, peer teaching, and problem-
based instructional approaches encourage interaction 
while reducing communication apprehension. Teachers 
should provide scaffolded learning opportunities that allow 
students to experience gradual success through achievable 
challenges. Formative assessment emphasizing progress, 
constructive feedback, and individual improvement may 
further strengthen learners’ self-confidence while reducing 
performance-related stress. Assessment should therefore 
function as a developmental process that supports learning 
rather than merely evaluating achievement [59].

Institutional support for EMP instructors represents another 
critical requirement identified by this study. Contemporary 
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EMP teaching demands considerably more than linguistic 
expertise, requiring instructors to integrate language 
education with professional medical communication 
and authentic disciplinary contexts. This expanded role 
necessitates continuous professional development, 
interdisciplinary collaboration, and systematic institutional 
recognition. Universities should therefore invest in 
specialized training programs, collaborative curriculum 
development, mentoring initiatives, and partnerships 
between language instructors and medical faculty. Such 
support will enable EMP educators to design increasingly 
authentic, motivating, and professionally relevant learning 
experiences. 

STRENGTHS AND LIMITATIONS

A notable strength of this study is its methodological 
approach, which explicitly adopts a dual perspective by 
collecting and analyzing data from both medical students 
and EMP teachers. The dual perspective is not only a 
methodological strength but also a conceptual one: by 
juxtaposing student and teacher perceptions, our study 
provides a more comprehensive picture of the motivational 
dynamics underlying EMP learning. The complementary 
viewpoints enrich the interpretation of the findings, as the 
convergence and divergence between students and teachers 
shed light on aspects of motivation that would have remained 
hidden if only one perspective had been examined [60]. To 
our knowledge, no previous research has applied such a 
design to investigate motivational dynamics in EMP learning 
in either the Hungarian context or the wider international 
literature. This dual-perspective approach not only identifies 
key drivers and barriers of motivation but also reveals the 
degree of alignment or divergence between student and 
teacher views.

Another important strength lies in the study’s context-
specific contribution: it offers rare empirical insight 
into EMP motivation within a non-Anglophone medical 
education environment, where English is not the medium 
of instruction but nevertheless essential for students’ future 
professional trajectories. By situating the findings in the 
Hungarian context, the study also provides transferable 
insights that may be relevant to comparable non-EMI 
settings internationally [61].

The findings carry direct practical relevance not only 
for teachers and policymakers but also for curriculum 
developers, who may draw on these insights when designing 
more coherent and motivating EMP programs. The study 
highlights specific factors, such as career orientation, 
personal interest, and psychological barriers, that appear 
to play a central role in shaping learner engagement. These 
factors can serve as starting points or focal areas for further 
research in other educational or cultural contexts. In this 
sense, the results contribute to a broader understanding 

of EMP motivation by identifying core elements that are 
likely relevant across diverse settings, even if their relative 
importance may vary [62].

At the same time, several limitations must be acknowledged. 
The use of a forced-choice item format, while effective for 
prioritizing key factors, may have constrained participants’ 
ability to express more nuanced or context-specific concerns. 
The study is confined to a relatively small and context-
specific sample drawn from Hungarian medical schools, 
which may limit the generalizability of the findings beyond 
this national setting. Additionally, since all participating 
institutions operate within a single national education 
system, the findings may reflect local curricular structures, 
institutional cultures, or language education policies 
that differ substantially from those in other countries. 
Moreover, because participation was voluntary, potential 
self-selection bias cannot be ruled out; the respondents 
may differ systematically from the wider population in 
their interest in or attitudes toward EMP. As with all self-
reported data, the findings may also be influenced by social 
desirability bias or other limitations inherent to self-report 
measures. Finally, the study design was cross-sectional, 
without longitudinal tracking; as a result, it cannot capture 
how students’ motivational dispositions may shift over time 
in response to curricular changes, evolving professional 
identities, or external circumstances. These constraints limit 
the transferability of the results but do not diminish their 
relevance, they offer empirically grounded starting points 
for future larger-scale, cross-contextual, and longitudinal 
studies.

CONCLUSION

In response to the three objectives of this study, several 
conclusions can be drawn. First, regarding the most salient 
motivational drivers and barriers (Objective 1), the findings 
show that Hungarian medical students’ motivation to learn 
EMP is largely facilitated by their career goals and personal 
interest, whereas demanding schedules and language 
learning anxiety act as the most significant barriers. This 
highlights the central role of both intrinsic and career-
oriented motivation, while also pointing to the structural and 
psychological constraints that hinder sustained engagement. 
Second, in relation to the degree of alignment between 
students’ and EMP teachers’ perceptions (Objective 2), it can 
be concluded that there is a notable alignment regarding both 
factors that support and hinder motivation in EMP learning. 
The data also reveal that EMP teachers perceive their own 
role as more influential than students do, both in terms of 
supporting and hindering motivation. This suggests a strong 
sense of professional responsibility among EMP teachers, 
who may attribute students’ engagement or lack thereof 
to pedagogical approaches and instructional effectiveness. 
Third, addressing practice-oriented implications for EMP 
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curriculum development (Objective 3), we recommend that 
pedagogical improvements in EMP instruction should be 
grounded in student-centered design, authentic learning 
tasks, a psychologically safe learning environment, and 
teacher empowerment. Future research should investigate 
the long-term impact of such pedagogical interventions 
on sustaining motivation and improving EMP learning 
outcomes.

The study contributes to the broader EMP and L2 motivation 
literature by providing rare empirical evidence from a non-
EMI context. Importantly, this study provides evidence-based 
insights that are transferable to comparable educational 
systems internationally, where English is essential but not 
the medium of instruction. By drawing on research-based 
findings rather than relying solely on everyday experiences 
or assumptions, stakeholders can make more informed 
choices when refining curricula and pedagogical practices to 
better meet students’ motivational needs.
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